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This project began in 2013, with the award 
of an internal QUT Teaching and Learning 
grant. The task we wished to undertake was 
to document and better understand the role 
of studio teaching practice in the Creative 
Industries Faculty. 
While it was well understood that the Faculty 
had long used studio pedagogies as a key 
part of its teaching approach, organizational 
and other changes made it productive and 
timely to consider how the various study 
areas within the Faculty were approaching 
studio teaching.
Chief among these changes were 
innovations in the use of technology in 
teaching, and at an organizational level 
the merging of what were once two 
schools within di erent faculties into a 
restructured Creative Industries Faculty. 
This new faculty consisted of two schools, 
Media, Entertainment and Creative Arts 
(MECA) and Design. We hoped to discover 
more about how studio techniques were 
developing alongside an ever-increasing 
number of options for content delivery, 
assessment, and interaction with students. 
And naturally we wanted to understand 
such developments across the broad 
range of twenty study areas now part 
of the Creative Industries Faculty.
Introduction
This e-book represents the  rst part 
of our project, which in the main 
consisted in observing the teaching 
practices used in eight units across 
the Faculty, and interviews with the 
unit coordinators involved. 
In choosing units, we opted for a broad 
opening de nition of ‘studio’ to include 
not only traditional studios but also 
workshops and tutorials in which we could 
identify a component of studio teaching 
as enumerated by the 2009 Australian 
Learning and Teaching Council’s Studio 
Teaching Project:
•  A culture, a creative community created by 
a group of students and studio teachers 
working together for periods of time
•  A mode of teaching and learning where 
students and studio teachers interact in a 
creative and re ective process
•  A program of projects and activities 
where content is structured to enable 
‘learning in action’
•  A physical space or constructed 
environment in which the teaching and 
learning can take place
  (Source: http://www.studioteaching.
org/?page=what_is_studio)
In order to better understand the kinds of 
questions we needed to bring to this study, we 
 rst conducted focus groups with thirty  ve 
sta . We then chose eight units to observe 
that we hoped would represent something of 
the diversity of our study areas.
These units were:
• Architectural Design 3
• Interior Design: Furniture Studies
• Dance Project 1
• Introduction to Creative Writing
• Industrial Design 6
• Fashion Design 4
• Advanced Writing Practice 3
• Studio Art Practice 2
Over the course of two semesters in 
2013, we attended classes, presentations, 
and studio time in these units, and then 
conducted interviews with unit coordinators 
that we felt would give further insight into 
both individual and discipline-speci c 
approaches to studio pedagogies. 
We asked the same questions in each 
of the interviews:
•  Could you describe the main focus and 
aims of your unit? 
•  How do you use studio time to achieve 
those aims?
•  Can you give us an example of the kind of 
activities you use in your studio teaching?
•  What does/do these example(s) achieve 
in terms of learning outcomes?
•  What, if any, is the role of technology in 
your studio teaching practice?
•  What do you consider distinctive about 
your approach to studio teaching, or the 
approach taken in your discipline area?
The unit coordinators’ responses to 
these questions form some of the most 
interesting and valuable material in this 
book, and point to both consistencies in 
approach and teaching philosophies, as 
well as areas of di erence enumerated in 
more detail in the conclusion of this book. 
We believe that both can help to raise our 
critical awareness of studio teaching, and 
provide points of comparison for the future 
development of studio pedagogy in the 
Creative Industries Faculty. 
In each of the following pages, the interviews 
are placed alongside written descriptions 
of the units, their aims and outcomes, 
assessment models, and photographs, 
as well as links to additional resources 
that may be useful to others engaged in 
studio teaching.
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About the unit 
Design is the core activity of architecture 
and therefore a major component of the 
architecture course. This unit, o ered in 
the  rst semester of the second year, is 
designed to build on the skills introduced in 
the foundation units in architectural design. 
The unit, with an enrolment of 165 students, 
is delivered by teaching sta  comprising 
of a unit coordinator and 8 tutors. 
Through engagement in 
developmental exercises 
and problem-based learning, 
the unit enhances student 
understanding of the 
built environment. 
It exposes architectural design as a 
rigorous process with measurable qualities. 
In addition, it aims to develop research 
into architectural principles by examining 
precedents and in turn using them in the 
development of the design project. 
This unit focuses on aspects of dwelling 
and human habitation.
Architectural 
Design 3
Architectural Design 3
The use of studio time
Studio teaching is approached as a 
collaborative exercise between the 
students, the assigned tutor and their 
peers. These interactions are vital as they 
provide formative feedback to assist in 
the development of their design projects. 
Furthermore, this feedback allows the tutor 
an intimate understanding of the students’ 
journey through the project. 
Studio teaching involves the open and 
critical examination of design principles, 
problems and outcomes with the aim of 
developing students’ capabilities with 
respect to design thinking and design 
process. This often includes developing an 
understanding of the importance and value 
of representative tools (drawings, models, 
etc.) and styles (methods/approaches) 
of thinking (theoretics, environmental, 
historical, etc.). 
It is often di  cult to prescribe 
a structured plan to the 
exercises, as the method 
needs to be able to follow 
through with the dialogue 
that is generated in the studio – 
within the tutorial groups. 
Elements and examples 
The unit content is delivered through weekly 
1-hour lectures followed by a 3-hour studio 
session. In lecture 1, the students are 
introduced to an overview of the unit, and 
the topics that follow in the unit include: 
analysis of architectural precedents; 
problem solving and design methodology; 
ergonomics; landscape and siting; 
inside-out spaces; experiments in living; 
and public and private. 
Activities and exercises completed in the 
weekly studio sessions vary depending on 
the stage of the unit. 
Studio sessions are used as 
the principle mechanism for 
formative assessment, with 
formative feedback being 
regarded as an important 
component of the student 
learning in this unit. 
Architectural Design 3
Students are encouraged from the  rst studio session 
to seek out feedback, from both tutors and their peers. 
It is presented to them that peer critique is an essential 
part of the iterative development of their projects. While 
the majority of the assessment in this unit is individual, 
students are encouraged to work together. Within their 
tutorial groups the students pin up their work, actively 
seeking feedback from both the group and their assigned 
tutor. This formative feedback from peers results in an 
informal level of teamwork, allowing students to share 
and learn from the groups’ diverse skills.
The studio workshops often require the development 
and documentation of concepts or in some cases the 
making of artefacts. Students are asked to report back to 
the group on many occasions, while tutors circulate and 
provide real-time feedback, critique, and encouragement 
during this process. 
Click to play
(Opens web browser)
Learning and assessment
The assessment in the unit begins with an 
Archetype Research Report. It aims to establish 
an understanding that architectural design 
is informed through the availability and an 
analysis of exemplary knowledge. It is assumed 
that knowledge gained from theoretical and 
historical literature, and the subsequent 
selection of an architectural precedent, is 
essential. 
Students are asked to select three houses to 
study from a list of 67 houses provided. One 
of the houses is selected for further research 
and to be used in the next assessment. The 
research on this particular house is focused on 
the following:
• A house is an environmental  lter,
• A house is a container of human activities,
• A house is a delightful experience.
Each of the above key issues is discussed 
in detail in the studio workshop. Assessment 1 
is the Research Report supported by 
drawings, diagrams and images and 
focusing on the following:
• The architect,
• The exemplar house,
• The history of the house.
The students are then required to design and 
construct a piece of wearable architecture 
which honours the exemplar architect and 
house that they have studied in Assessment 
Item1. The wearable architecture design 
response must acknowledge the parallel 
practices of skin (façade) and bones (structure) of the 
exemplar house. Senior students from Fashion Design 
contribute to this component of the studio, acting as 
tutors bringing their knowledge of materials and skills in 
the production of the wearable architecture.  
While the majority of assessment for the unit is individual, 
students are required to design, prepare and perform a 
group show of their ‘Wearable Architecture’ works. This 
involves an entire tutorial group (approximately18). This 
task is broken down through a series of studio exercises. 
First, the groups are asked to brainstorm the opportunities 
in smaller groups (6-8) – these ideas are presented back 
to the whole tutorial and decisions are made to explore 
speci c ideas. In turn, the students break into groups to 
develop the speci c aspects of the show, such as, theme, 
choreography, music, props, visuals etc. They are required 
to, periodically, report back and coordinate. The entire show 
is put together in two weeks while simultaneously working 
on their individual components. 
The  nal item of assessment responds to the need to 
broaden the base from which design originates and to 
acknowledge the existence of multiple solutions to any 
given problem and the value of divergent thinking in the 
development of design rigor. 
The emphasis for this piece of assessment is on process 
of design in the production and development of a 
proposal through to a  nal submission. The students 
do a sketch design of a multi-residential facility, with 
results recorded in a curated book. In a workshop 
format, the students develop the requirements for 
student accommodation based on their own needs and 
desires and in turn use these to develop an architectural 
commune for the tutorial group to live, work and relax in. 
Architectural Design 3
Additional Resources
• Resources List
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About the unit
This third year unit introduces students 
to the  eld of interior design through the 
investigation of furniture and its design. 
The unit focuses on furniture 
as an aesthetically, socially and 
culturally integral element of the 
interior environment. 
Students learn about the  eld predominantly 
by developing hands-on studio and 
workshop skills that enable them to apply the 
theoretical principles underpinning the unit. 
The students develop and apply skills and 
knowledge to the 3D realisation of furniture 
design in a variety of ways. 
Topics covered in this unit include interaction 
factors such as visual cues and psychological 
responses; historical analysis of the role of 
furniture design in interior design; historic, 
contemporary and future furniture trends; 
furniture design and documentation; issues 
of sustainability; prototype construction in 
the workshop; and, the design of a major 
piece of furniture. There are two assessment 
items in the unit: the presentation of a full-
sized conceptual cardboard model, and the 
production of a full-sized prototype. 
Interior Design: 
Furniture Studies
Interior Design 5
The use of studio time
Studio sessions in this unit are mainly 
organised around face-to-face feedback on 
iterative tasks that facilitate the students’ 
design development process and allow them 
to experience scaled model production. The 
schedule also integrates focused and timely 
short talks delivered by the unit coordinator, 
tutors or relevant industry guest lecturers 
(including suppliers, manufactures and 
joinery contractors). 
The overall emphasis is on 
‘learning through doing’, 
and experimentation 
plays a vital role.
Students are required to work additional 
hours outside of timetabled studio time, in 
independent tasks as preparation for the 
studio activities and compulsory workshop 
sessions. Workshop time is dedicated to 
experimentation, with students producing 
both small and full-scale furniture pieces.
The majority of the unit’s learning activities 
are completed in groups. The class is divided 
into student-selected groups of  ve or 
six (depending on the class size) with a 
maximum of 10 groups. 
A range of strategies are used to promote student 
learning, including externalisation and explicit 
imagining; representing and testing of ideas and 
proposals for projects and exercises; and the 
involvement of practical exercises that encourage 
the integration of theory, practice, self-evaluation and 
re ection.
Formative feedback on a student’s progress is 
ongoing during studio time. Studio feedback 
sessions incorporate the identi cation of strengths 
and weaknesses in the student’s work as well as 
suggestions for further development. 
Elements and examples
This unit is designed to introduce students 
to a range of professional skills and practices, 
including concept design and design 
development, communicating with material 
suppliers and manufacturers, managing 
the production process, and presenting 
designs to clients. One of the key intentions 
of the unit is to promote an ethos of 
resourcefulness. Each group is encouraged 
to make direct contact with industry – with 
tutors and workshop sta  providing advice 
and professional guidelines. All materials 
need to be sought by donation. 
Teamwork is a vital part of 
the design studio culture, 
and half of the work 
undertaken in this unit 
is group-based assessment. 
Interior Design 5
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Learning and assessment
All assessment of the unit is based on the 
products completed within a studio context. 
Individual projects are assessed independently, 
contributing to the  nal grade. Two 
assessments, each consisting of three projects, 
are undertaken throughout the semester.
In 2013, the  rst of these was the QUT 
‘small spaces’ project, a one-o  opportunity 
that arose in that year. This major piece of 
assessment was based on the production of 
a full-size prototype item of furniture. It was a 
semester-long project, which formed the main 
body of work in this unit. The students worked 
in groups of approximately six, under the 
guidance of a tutor. 
Assessment of projects like these are 
completed in three stages:
Stage 1: The material and the concept, where 
students individually design a piece of furniture. 
This is then presented to the entire sta  and 
students of the unit in week 3. At the end of the 
presentation, the group picks two projects that 
they wish to take to the next stage. The sta  
then critique the pieces of furniture presented 
and vote for the best design to progress. 
Stage 2: Design development, documentation, 
construction, exhibition and installation. In 
this stage, the group further develops the 
designs of the chosen furniture piece, and by 
week 8 begin the construction process in the 
workshop. At this stage a scale model, one full 
size section, the scaled design drawing showing 
plans, elevations, preliminary working drawings, 
and construction schedule are submitted. 
It is expected that each group is responsible for at least 
75% of the construction of their chosen piece of furniture. 
Stage 3: This stage involves the application of designs 
and principles, in this case the QUT ‘small spaces’ project. 
The furniture pieces made by students in this unit were 
used to invigorate some new and existing public spaces 
at QUT Gardens Point campus. 
Assessment of this stage includes an individual peer 
evaluation and the submission of a Project Folder, including 
a compilation of weekly activities/lectures, copies of the 
week 3 preliminary submission, the week 8 critical stage and 
 nal working drawings, as well as a  nal visual presentation 
that illustrates and sells or promotes the furniture. 
Students are also expected to supply evidence of ongoing 
additional weekly research into relevant topics.
The second assessment item is titled ‘A slow day in the 
park’. This is a separate task, but it is undertaken in the 
same groups. Students are challenged to design furniture 
for the Brisbane Botanical Gardens that can be moved, 
cannot be used as a projectile, cannot be easily stolen, is 
waterproof and vandal proof, and fun to use. The ideas and 
propositions are displayed in an open-air public exhibition, 
and the public select which project has the most potential 
for future development.
Assessment is based on the submission of a Project Folder 
in week 13. The primary purpose of this folder is to show and 
explain the design process, and document the research, 
design development and proposed manufacture of the 
seating ideas. The visual document is required to display a 
high degree of professionalism. 
Interior Design 5
Additional Resources
• Resources List
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Head of Dance, Associate 
Professor Gene Moyle, was 
interviewed in place of the 
unit coordinator Mr Csaba 
Buday, who was on leave 
when interviews were 
being conducted. 
About the unit 
This capstone unit enables dance 
practitioners to hone their technical 
and creative skills in their  nal year, while 
continuing to develop and extend their 
practice through activities that lead to a 
broad range of performance outcomes. 
The unit is designed to equip dance artists 
with the skills and experience required to 
initiate, create and perform new work in 
live and/or digital contexts. 
By engaging with a complex 
dance project designated as 
a showcase event, students 
integrate processes of re ection, 
problem solving, collaboration, 
interpretation and invention. 
This unit is a fundamental element of the 
transition into professional practice for QUT 
Bachelor of Fine Arts Dance Performance 
students. The aim of the unit is to develop 
the technical, interpretive, collaborative and 
creative skills acquired in the  rst two years 
of study to a pre-professional level.
Dance 
Project 1 
Dance Project 1
The use of studio time
The nature of dance studio teaching means 
that activity must primarily happen in a face-
to-face environment. This is necessary 
because of health and safety concerns, but 
also because of the embodied nature of the 
work. Studio learning in this unit alternates 
between periodically working with guest 
choreographers on pieces in the studio, 
and working with the unit coordinator and/
or rehearsal director toward realising the 
 nal work using documentary footage of 
previous performances of the work as a 
point of reference. In this way, the students 
are responding to both direct instruction 
and feedback in the studio as well as digital 
footage of the work, often in tandem.
As with other studio teaching environments, 
work in the dance studio develops an 
iterative rhythm of looking, testing, 
performing, correcting and perfecting that is 
repeated numerous times. 
The students learn by doing 
and by observing others. 
Importantly, no dancer is allowed to leave an 
error in the studio; their body must relearn 
each movement until it automatically 
assumes the correct position. This is for 
both aesthetic or artistic reasons, as well as 
issues of biomechanical safety. 
At this level of study, the dancers are able to work with a 
high level of initiative and self-direction, which enables 
them to work as a collaborative team more e ectively.
The studio teacher works with the highly disciplined 
dancers from both the viewpoint of the audience and 
fellow performers. This continuous movement of the 
teacher from viewer to participant, modelling and guiding 
the movement of bodies through the rehearsal space, is 
a distinctive aspect of studio teaching in dance.
Elements and examples
In keeping with QUT’s emphasis on 
innovation, the dance studio makes 
use of digital technology wherever 
appropriate. In this unit in 2013, it was the 
use of performance documentation as a 
choreographic teaching tool that enabled 
the work to be rehearsed without the 
constant presence of the choreographer/s. 
Dancers at this stage in their 
education are at the threshold 
of professional practice and as a 
consequence, this unit places a 
strong emphasis on self-directed 
learning, with the appropriate 
level of supervision.
As the  nal outcome of the unit is a public 
performance, the project design is based on 
authentic tasks. Collaborative, team-based 
activity and problem solving are integral 
to project-based learning in dance, as are 
embodied and performative approaches to 
acquiring knowledge. Safe dance practice is 
clearly essential and is a requirement for all 
activities associated with this unit. For this 
reason, the studio environment in dance has 
some of the most particular and exacting 
requirements of any studio teaching space, 
in particular the quality of the  oor surface. 
While learning is primarily located in the body, written 
documentation and analysis provides a way of 
articulating and mapping the creative artistic process 
and evidence of the project’s outcomes. Sta  
supervision occurs on a needs basis to support project 
planning, implementation and evaluation. 
Dance Project 1
Learning and assessment
For this unit students either self-initiate a 
project, or participate in a project o ered 
and approved by the unit coordinator. In 
2013, the students worked with their regular 
unit coordinator, rehearsal director/s and 
guest choreographers to perform in a new 
work by Lisa Wilson and a restaging of an 
existing work by Vanessa Mafe-Keane. 
These pieces were performed in the 
QUT Gardens Theatre as the Essentially 
Dance showcase event.
There are two assessment items for this 
unit. The  rst of these, ‘Performance’, 
assesses both the creative development 
process as well as the performance itself. 
As the task mimics the conditions of 
professional practice after graduation, 
the director/choreographer’s formative 
feedback and summative assessment 
is central to the process for this item. In 
the case of a self-initiated or self-devised 
project, the unit coordinator is able to 
assess the item. 
This task is designed to re ect 
the students’ acquisition of all of 
the unit’s learning outcomes. 
This includes the ability to realise or contribute to 
a creative dance project, to apply dance speci c 
practice in a professional context with con dence and 
maturity, and the ability to collaborate and problem 
solve e ectively.
The second item is a report that analyses and re ects 
on the performance project. The report is designed 
to reveal how e ectively the student has applied the 
key ideas that were introduced during the project’s 
creative development, how well they understand what 
has occurred during development and performance, 
and their knowledge of the artistic philosophies that 
underpin the work they have been involved with. The 
students are required to contextualize their project 
within its  eld and a broader social context, and apply 
their theoretical knowledge to a discussion of their 
project outcomes.
Dance Project 1
Additional Resources
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About the unit
This unit introduces students to three core 
aspects of the Creative Writing course: the 
nature of practicing creative writing within a 
university setting, and in particular the idea 
of a course that contains both creative and 
critical elements; key concepts in narrative 
prose; and the precise and engaging use of 
language in contemporary creative writing. 
Given its position as the  rst 
encounter that many students 
have with these areas, the 
unit has a critical role in both 
introducing students to the 
course and helping them to 
articulate, in their own terms, the 
skills that they will be developing.
The unit begins with two lectures on 
reading and writing in the university that 
highlight the particularities of creative 
practice within this context. Lectures three 
to  ve introduce students to narrative and 
provide an introductory outline of short 
story elements in a way that gestures to our 
Short Story unit but does not repeat the 
information given there in any great detail. 
There then follow lectures on genre and 
literary experimentation which tie in directly 
with tutorial exercises that ask students to 
revise and experiment with work that they 
have already submitted as part of a folio 
of writing activities. It is also at around this 
point in the unit that students complete a 
take-home exam in which they analyse short 
stories using the analytical and writing tools 
discussed in the  rst six lectures. 
Introduction to 
Creative Writing 
Introduction to Creative Writing
The unit then moves to the line level, that is, 
to a greater focus on language issues, and it 
is here that poetic composition is introduced 
as an instance of careful attention to word 
choice and  gurative language devices. 
In this way, the unit relates poetic 
composition to other forms and 
practices. The unit ends with 
a lecture on editing, which is 
presented as a further instance 
of close attention to writing and 
literary devices.
Introduction to Creative Writing
By linking the tutorial exercises, the unit helps 
students to conceive of creative writing as a 
process rather than as a single moment or act.
The use of studio time
Studio teaching takes the form of tutorials 
that encourage the students to experiment 
with new writing styles, and typically 
constituted by elements of writing that 
are tested in the  nal and major piece of 
assessment. For instance, in the third week 
of the unit students are asked to write a 500-
word short story. In the following week, these 
stories are critiqued by fellow students, and 
then in Week 5 form the basis of an exercise 
that raises students’ awareness of generic 
crossover as a method of experimentation 
and literary innovation: the exercise involves 
re-writing the short story in a di erent genre, 
and is tied directly to the lecture that week, 
which is on generic conventions in action 
writing, speculative  ction, romance, and 
detective  ction.
The aim of the studio teaching 
is to demonstrate to students 
that literary experimentation 
and innovation is not merely 
a matter of artistic talent but 
sometimes also a quanti able 
process of borrowing modes of 
representation from earlier works 
or works in other genres. 
Elements and examples
Class activities are designed to work in 
sequence and relate to the kinds of reading 
set for each tutorial week. Here are some 
examples of in-class activities:
•  Bring a statement of Why I Write to the 
tutorial and share it with other students. 
Discuss your ideas of what constitutes 
good writing (and a good reader of it) and, 
if need be, edit your Why I Write to account 
for some of the ideas you hear.
•  Write a plot outline for a very short story 
(about 500 words). The theme of your 
story could relate to a theme explored 
in one of the Week 3 readings. Don’t be 
afraid to produce merely a fragment or a 
moment in a larger (implied) narrative: you 
do not need to write a complete story.
•  Read and critique at least two of the 
very short stories written by your fellow 
students. Remember that the stories were 
written very quickly, and so if possible focus 
on the structural features of the work, that 
is, story and plot. Consider, also, whether 
the story has potential as a longer piece. 
•  Re-write your very short story from last 
week in a way that makes it conform to a 
di erent genre with which you’re familiar, 
e.g. horror/vampire, action, murder 
mystery, speculative  ction. If your story 
is already written in one of these genres, 
switch it to another. 
Introduction to Creative Writing
Learning and assessment
The assessment in the unit re ects the intended 
learning outcomes:
•  A mid-semester exam that tests students’ ability to 
analyse creative works in terms of the writing devices 
used in them;
•  A folio of writing exercises and group critiques that 
encourages students to relate and integrate di erent 
aspects of the unit and to work collaboratively on 
creative works;
•  A  nal creative work that demonstrates students’ 
ability to use language in a well-structured way to 
create both meaning and e ect, and their ability to 
develop their literary style and aims. 
Additional Resources
• Resources List
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Unit Coordinator
Dr Marianella Chamorro-Koc 
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About the unit
Industrial Design 6 is a third year unit in 
the Bachelor of Design course. 
This unit introduces students to 
interaction design concepts, with 
empahsis on students expanding 
their knowledge of design 
methods, design narratives and 
design innovation. 
As third year industrial design students 
have already developed a personal design 
process that is applied to most projects, this 
unit has a critical role in assisting students 
to understand the dynamic nature of the 
interactions that take place between people 
and technology in portable and real-time 
communication smart devices. 
Students focus on the design of products 
using an interaction design approach, and 
working through experimentation, concept 
design and product development, they are 
assisted in completing a  nal product design 
as part of a team.
Industrial 
Design 6
Industrial Design 6
The use of studio time
The studio environment requires students 
to learn by making. Model construction is an 
important part of each studio session, and 
students use laptops for programming and 
an Arduino circuit tool box (shared between 
teams of 3 or 4) to test their iterative design 
concepts. Collaboration is a key aspect 
of studio time. The teaching team is a 
partnership between an industrial designer 
and an interaction technology designer. 
Students and tutors exchange knowledge 
and learn from each other through the 
development of a project. 
There is a strong emphasis on 
progressive feedback, both from 
studio tutors and peers. Learning 
is expressed through design 
research enquiries, creative 
brainstorming, drawing and/or 
model making. 
This approach is required in order to bring 
together two di erent types of expertise in 
the studio: product design and interaction 
technologies, and to deliver a particular 
conceptual framework to help students 
integrate the two into their projects. 
Studio activities are the result of ongoing teaching 
collaboration between Mr Yasu Santo (Architecture) 
and Dr Marianella Chamorro-Koc (Industrial Design).
The semester program is staged in three parts. 
Firstly, students experiment during the studio sessions. 
Secondly, they work with the unit’s particular tools to 
develop their design concepts and demonstrate how 
they work. This is called the concept design and proof 
of concept stage. Finally, they take their project into 
the product development stage, where they resolve 
the technical and manufacturing aspects of the  nal 
product design using interaction design theories and 
technologies.
The partnership between the industrial designer (also 
the unit coordinator) and an interaction design specialist 
allows the studio teaching to address both theoretical 
and practical components. For the theoretical aspects, 
the lecture content guides students’ thinking about 
interaction design aspects relevant to product design. 
During the studios, tutorial activities and short design 
tasks (concept bombs) are delivered to the students 
to help them to understand the theory and apply it to a 
design solution. 
The exchange of ideas and opinions regarding these 
design activities and the learning by making approach 
provide the foundation of studio-based learning in 
Industrial Design. 
Elements and examples
In order to reinforce the professional 
environment of the design studio, 
progressive tasks and feedback are 
a vital part of this unit. 
Students need to document 
their exploration of the unit’s key 
concepts in activities such as 
responding to a client brief, short 
design tasks (concept bombs), 
model making, and round table 
discussions of preliminary 
design work, which help them to 
understand the theory and apply 
it to a design solution. 
Industrial Design 6
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Learning and assessment
This unit helps to prepare students for their 
professional lives as designers. Activities and 
assessment items are designed to assist 
them to apply methods and techniques 
where a ‘design for innovation’ approach 
is required, understand the principles of 
interaction design, use design narratives to 
enhance communication with both other 
designers and clients, and use interactive 
concept design in the product design 
process to enhance user experiences.
The assessment in this 
unit consists of two 
summative items and 
one formative item 
(providing feedback 
to the students, but 
without contributing 
to the  nal unit grade).
The  rst assessment item, ‘Exploration’, is a team-based 
summative task focused on the exploration of interactive 
technologies through model making, and exploration of 
interactive design concepts through discussions in class 
and re ective feedback in individual blogs. In this stage 
student teams employ tools such as Google docs to 
support team dynamics and the sharing of information 
between team members and with the teaching sta .
The second item, ‘Concept Design’, is the formative task. 
It involves team presentation of product concept design 
at a round table conversation with lecturers and tutors. 
Concept approval of product design proposal occurs at 
this time.
The ‘Final Design’ assessment requires students to 
present a ten-minute client pitch and demonstration, 
supported by an interactive model or proof of concept 
prototype, a design  ction video to demonstrate the 
design as a value proposition for the users, presentation 
boards to accompany an oral pitch, and a written report, 
which includes a design justi cation, technical drawings, 
and technical speci cations of the  nal product design. 
All of the elements of the  nal presentation are also 
submitted as a digital package for assessment.
Industrial Design 6
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Unit Coordinator
Mr Dean Brough
Campus
Kelvin Grove
About the unit
Design Studio 4 is a second year unit in 
the Bachelor of Fine Arts (Fashion) 
program, covering design development 
and application, pattern and clothing 
technology, as well as the investigation 
of software used in the fashion industry 
to create textile designs. 
The unit focuses on the 
development of practical skills 
and conceptual understanding 
of garment design and 
construction. 
This unit is part of the sequence of six design 
studio units that integrate design principles 
and approaches with the practical skills and 
conceptual understandings of garment 
design and construction. 
Students are given an open-ended design 
brief that requires them to prototype 
garments through the exploration of 
concepts around cultural, social and 
functional aspects. For example 2011, 
2012 and 2013 briefs explored skin cancer 
and how through clever design, protective 
functionality can be enhanced. Fashion 
Design 4 aims to help students develop a 
combination of initiative, creativity, self-
reliance and advanced technical skills. 
Fashion 
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The use of studio time
Design Studio 4 is delivered through the 
use of lectures, supervised studio practice, 
discussion, formative tasks with feedback, 
critique and analysis. There is a hands-on 
approach to the learning of garment making 
principles; that is, stretch-wear principles 
for patternmaking, stretch machinery, and 
digital textile printing (2013 unit content).
The majority of ‘making’ occurs in the 
studio space, with students provided 24-
hour access and use of the workshop for 
artefact prototyping. Workshop sessions 
are not formal, but the students are required 
to produce a certain number of designs 
(complete out ts). 
The nature of the studio is extremely 
collaborative. 
Face-to-face interaction between not 
only sta  and students, but also between 
the students themselves is crucial to the 
success of studio learning. 
Studio teaching is collegial, cooperative and 
supportive. In this unit, students’ learning is 
encouraged through a friendly environment, 
which is fostered by the unit coordinator’s 
teaching style.
Elements and examples
Tutorial activities consist of design, making 
and computer aided design (CAD). 
These activities are programmed 
to work in parallel and in response 
to the design project brief:
•  Students work on their concept designs 
and the design research aspect of their 
projects in response to lecture material.
•  One day per week (3 hours), students work 
on the CAD aspect of their digital textile 
printing design.
•  Similarly, each week students work on 
the making aspect of their project, and 
learn the technical principles for the use 
of stretch machinery and skills for working 
with Lycra, pattern making, and swimwear. 
During the  rst part of the semester, 
students focus on developing the 
requirements for Assessment 1, and all 
three in-class activities take place in parallel 
and progress towards a mid semester 
deadline. The second part of the semester 
is about resolving all the technical aspects of 
their designs and making prototypes of their 
garments. 
Fashion Design 4
Throughout, students are provided with formative 
feedback, with the unit’s progressive approach guiding 
students’ growth and aiding their ability to embrace 
the breadth of skills and knowledge delivered in the 
semester. Students are expected to actively participate 
in each studio session. If students do not regularly attend 
studio sessions and embrace the full studio learning 
experience, they miss out on signi cant learning as well 
as the progressive feedback from tutors – if this is the 
case, students may be asked to undertake a skills test 
to validate the ownership of the assessment artifact 
submitted.
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Learning and assessment
The unit is complemented by a Design 
Research approach to concept development 
based on a project brief. The project brief 
presented to the students is open-ended, 
and aims to inspire students and to help 
them develop their own objectives for 
garment design. 
The unit requires two individual projects, 
one consisting of the design of swimwear 
inspired concepts (an individual collection), 
and the second consisting of prototyping 
and presenting the selected garment in 
Lycra. The unit ends with a  nal presentation 
of the students’ individual design collections 
and garment prototypes in a studio context, 
given to a panel of experts consisting of a 
fashion designer, a CAD expert, and a stretch 
wear expert.
While assessment in the unit is 
completed individually, due to the 
collaborative nature of the studio, 
students’ design is informed by 
interaction and feedback from 
both sta  and their peers. 
Formative feedback is received each week from the 
teaching team. Students are required to present, and 
re ect upon, their assessment items to the class group, 
during which they will receive informal feedback from 
both their peers and sta . 
The unit educates students to locate and synthesise 
information in order to support conceptual ideas, develop 
advanced solutions to design ideas by responding 
to the requirements of a brief, and apply advanced 
knowledge and skills of pattern engineering and garment 
construction.
Fashion Design 4
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Unit Coordinator
Ms Sarah Holland-Batt
Campus
Kelvin Grove
About the unit
As the  nal Advanced Practice unit in the 
BFA in Creative Writing, this course gives 
students the opportunity to develop an 
extended portfolio of work in the genre/s of 
their choice, including poetry, short  ction, 
the personal essay, and non- ction, which will 
incorporate and enhance the technical skills 
and knowledge students have acquired in the 
earlier units Advanced Practice 1 and 2. 
Through studio workshops, 
formal critiques, peer mentorship 
and guidance from a supervisor, 
students develop, write and edit 
a sustained and original creative 
work in the genre of their choice. 
The students’ portfolios are developed to 
a professional standard, and the course 
provides them with practical tools to assist 
them in entering the publishing marketplace.
Advanced 
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The use of studio time
The unit is taught through intensive two-
hour studio workshops that are guided by 
a sta  member who is both the unit co-
ordinator and the tutor. The workshops 
and preparation for them consist of writing, 
reading, and discussion groups; individual 
student-directed writing; and individual 
consultations with the sta  member. 
In the main, workshops begin with the 
discussion of a set text, with an emphasis 
on how the set text achieves the implied 
literary aims of the work. In 2014, texts 
for discussion included short stories by 
Margaret Atwood and Cate Kennedy, Denis 
Johnson’s Jesus’s Son, Truman Capote’s 
Breakfast at Ti any’s, M. J. Hyland’s Carry 
Me Down, and Nadine Gordimer’s July’s 
People. The discussion is guided by the tutor, 
and establishes terms and ideas around the 
set texts that may be useful to the second 
part of the tutorial, when the focus is on the 
students’ work.
In the second part of the tutorial, the class 
is divided into two large critiquing groups of 
around nine to ten students. The group then 
critiques the student work nominated for 
discussion that week. There is no invigilation 
of this process by the tutor, but students 
participate in a highly engaged way and 
respond to the format enthusiastically. 
They are part of a process that will allow 
them to improve the work of others, as well 
as to hear suggestions for their own.
The nature of the feedback being received 
is formative and peer-based, and in this 
sense in professional terms is closest to 
a writers’ group that meets occasionally 
to discuss projects and to suggest 
improvements to drafts. 
In the  nal two weeks, the class does in-
class editing in lieu of discussion of set 
texts; students bring in their entire draft 
on computer or hard copy. During this part 
of the unit, students are given a lecture 
on editing, and then students undertake a 
structural edit of their piece, marking out the 
scenes, noting their respective lengths, and 
looking at their ordering and working on the 
transitions between them. 
The following week is given over to a full line 
edit of their work in class. The tutor responds 
to any queries that arise to the whole class; 
in this way, it’s a practical, studio-based, 
on-site edit, rather than editing at home in 
isolation. Students are also asked to bring 
in copies of their grammar guides of choice 
and they work from those in situ in the  nal 
two weeks.
Outside workshops, the course is largely 
self-directed with support from a mentor 
and the supervision of the course 
coordinator.
Elements and examples
The majority of work in 
this unit unrelated to 
the critiquing process 
is weekly in-class 
discussion structured 
via a worksheet 
(see Resources and 
References), where 
students focus on each 
element of technique in 
the text in great detail 
while reading, then bring 
the completed sheet in 
to class. It then forms the 
structure and content of 
class discussion, along 
with close readings of 
nominated passages of 
the text.
Advanced Writing Practice
Learning and assessment
This unit teaches students to analyse 
their own work and goals thoughtfully, 
and have concrete and achievable plans 
for their writing. They are taught to work 
independently and collaboratively, to think 
analytically about their work, and to identify 
appropriate avenues of publication. 
The assessment in the unit consists of a 
publishing plan and a portfolio. 
The publishing plan outlines the student’s 
plans for a  nal portfolio, including a general 
assessment of the aims and concerns of 
the work, and an articulation of the student’s 
speci c goals for the semester. The student 
also outlines their strengths and areas of 
improvement as a writer, particularly any 
areas of improvement they have identi ed 
during the Advanced Practice 1 and 2 units. 
The plan also gives a publishing timeline, and 
identi es two markets where the student 
intends to submit their portfolio (or part 
thereof) upon its completion and discusses 
why they believe those particular journals/
newspapers/publishing houses are the most 
appropriate venue to send their work.
The portfolio is a 6,000-word piece of 
original writing that showcases the 
student’s talents and interests as a writer. 
It is marked (among other criteria) 
against the goals the student sets 
out for it in their publication plan.
Advanced Writing Practice
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Unit Coordinator
Mr Charles Robb
Campus
Kelvin Grove
About the unit
This  rst year unit builds on approaches 
established in Studio Art Practice 1 to 
develop students’ strategies for practice in 
contemporary studio art. 
The unit focuses on 
two main approaches: 
improvisation and collaboration. 
These strategies are explored across the 
semester to assist students to cultivate 
personal philosophies and develop skills 
required for a self-sustaining artistic 
practice. This unit is the second compulsory 
unit of four required toward a visual arts 
practice studio major. These four units 
must be taken sequentially, so a sense of 
progressive skill and language development 
is apparent across them. 
The unit is delivered primarily through face-
to-face consultation, supported by lectures, 
seminars, exhibitions, and the university’s 
learning website. Studio workshops assist 
students in the development of technical 
and conceptual skills, and the studio 
supervisor provides regular individual 
consultation and formative feedback.
By the completion of this unit, students 
are expected to be able to apply a basic 
vocabulary of terms relevant to the 
materials, forms and processes of the 
visual arts; exercise relevant skills; and apply 
creative processes of repetition, revision 
and expansion to solve problems presented 
in the studio. The key progression that 
takes place in this unit is that students 
are expected to be able to initiate a 
creative direction in both individual and 
group processes, rather than simply work 
independently through set activities.
Studio 
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The use of studio time
The studio teaching in this unit is structured 
around a series of weekly tasks. These 
tasks are designed to give students narrow 
constraints and compressed timeframes 
as a way of forcing them to improvise rather 
than overthink or over-plan their work. This 
gives them a broad experience of media as 
quickly as possible and takes them out of 
habitual visual patterns as well as broadening 
their visual repertoire. 
Each weekly session begins with a review 
or critique of independent work carried out 
since the last class. 
Because visual arts students 
are rarely extroverted, these 
review discussions are initially 
carried out in small groups of 
approximately three students. 
They are independently driven, 
with some sta  guidance. 
Each group then reports to the tutorial as a 
whole: approximately twenty-four students 
plus one tutor, who is able to underline 
the relevance of these tasks to a personal 
practice beyond studio assessment.
Following the critique, the studio class is based on an 
improvisational task to be carried out during studio 
contact time. This task is introduced with a strict 
timeframe of three to four hours. The task is carried 
out, often in collaborative pairs, in class time, with 
sta  consultation. This includes tutor guidance and 
consultation with workshop sta  for technical advice. 
This is a heuristic process where both formal decisions 
and technical processes are modelled by sta . The 
session concludes with another group review, again 
based on constructive critique. For this review, the 
students’ re ections on what has been learned and what 
they believe has been successfully achieved during the 
class are more important than which work is ‘best’ or 
most ‘complete’.
Weekly lectures or seminars are conducted to 
connect the knowledge developed in the studio 
with historical and conceptual contexts in the 
broader  eld of contemporary visual arts. 
Elements and examples
There are a number of aspects of this 
unit that are quite distinctive to the study 
of visual art at QUT. Firstly, the strong 
emphasis on collaboration is an unusual 
focus for studio art teaching. Visual art 
practice is usually framed as a competitive 
and highly individualistic activity. Secondly, 
the interdisciplinary, cross media emphasis 
of the QUT studio from day one is highly 
unusual. This is designed to develop a unique 
and distinctive practice in students in their 
 rst year, rather than the more traditional 
model of foundational skills training, followed 
by threshold licence for artistic freedom in 
the student’s second or third year. 
The processes of studio 
critique are time-honoured, 
but the introduction of highly 
improvised and cross-media 
tasks in an entry-level unit breaks 
with the conventions around 
common technical skills (drawing, 
painting, modelling etc.). 
This represents a distinctive pedagogical 
model particularly designed to encourage 
what is known as contemporary ‘post-
studio’, or ‘post-medium’ art practice. 
Studio Art Practice 2
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Learning and assessment
As learning takes place primarily in 
the studio environment, students are 
required to attend all of the studio 
workshop classes. Lectures and 
seminars deliver the theoretical and 
historical content, which is then explored 
and tested in the studio environment. 
While face-to-face contact is 
central to the unit’s delivery, 
digital technology is a key aspect 
of the studio ‘toolbox’. 
For example, students are required to 
submit a journal at the end of semester as 
evidence of their processes and re ective 
learning. This journal is usually submitted 
in the form of an online blog or tumblr 
page. This is a digital modi cation of the 
art education standard requirement of 
a visual diary. 
All students in Studio Art Practice 2 are required to 
undertake a separate unit in digital media, which is then 
reinforced in this unit’s studio teaching. Students are 
expected to learn and demonstrate basic skills in video 
capture and editing, and Adobe Photoshop, as well as 
basic pro ciency in audio-visual display techniques. 
This re ects the way that digital media is embedded in 
contemporary art practice in the twenty- rst century. 
There are three assessment items in the unit. The  rst is 
a report, consisting of a research-based studio glossary, 
where students develop their formal vocabulary for 
describing and analysing artwork. The second item, 
‘Demonstration’, is made up of a series of weekly 
studio or workshop-based tasks. These tasks, such 
as producing a three metre drawing, developing an 
impromptu performance work, or developing a group 
exhibition, are often rotating assessment items designed 
to provide students with opportunities for broad 
experimentation, while minimising the simultaneous 
demand on technical facilities.
The third assessment item is the  nal portfolio of all work 
undertaken during the semester, including a journal (or 
digital equivalent), a written statement and list of relevant 
artist sources. This is an individual assessment item.
Studio Art Practice 2
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It is perhaps little surprise that the role of 
studio teaching remains a vital part of how 
QUT lecturers and students communicate, 
learn, and form professional relationships 
that will enable them to make a contribution 
to the Creative Industries. 
At its best, the studio forms a shared 
space of great trust and exchange, 
in which individual inspiration and 
creative goals can be understood 
and developed collaboratively.
The process of observation and discussion 
that occurred during this project has 
revealed a number of key  ndings, including:
• The classical de nition of a studio as 
‘learning through making’ is applicable 
to all the study areas we observed, even 
when ‘making’ at  rst appears as a more 
abstract activity, such as in the creation 
of text. In this sense, the studio is a 
place where theory forms an element 
of practice. 
• The idea of ‘project-based’ learning as 
an integral part of studio teaching is 
revealed to be a  exible idea, re ecting 
the wide range of possible creative work 
within a multi-disciplinary faculty. In some 
units, the studio process results in a 
performance or physical object, while in 
others the outcome is a portfolio of work 
re ecting a particular area of investigation. 
Conclusion
• Face-to-face delivery is enhanced in 
a studio environment because of the 
ability of instructors to develop a rapport 
with students, one that creates a sense 
of openness and trust that allows 
students to express their ideas with 
more con dence. In the case of Fashion 
Design 4, we observed that even reticent 
students were able to build con dence 
through the personal relationships 
developed in the studio. 
• The relatively small size of studio classes 
gives instructors the opportunity to guide 
students more directly and speci cally 
in relation to their work and unit learning 
outcomes. For instance, Architecture 
units tend to have studio sizes of 15-17 
students, a sta -to-student ratio that 
promotes individualized feedback and 
learning-in-action, that is, early in the 
students’ preparation of assessment. 
• All of the interviewees for this project 
emphasized the collaborative nature 
of studio learning, even if the way 
collaboration occurred di ered across 
study areas. For example, in Creative 
Writing collaboration took place mainly 
through critiques, while in Dance 
collaboration necessarily comprised 
both live performance and observation. 
In Furniture Studies, students select 
a project from a body of students’ 
submitted work on which to work 
together.
• Studio teaching creates some kind 
of simulation of the professional 
environment. For example, in Visual Arts 
the learning environment is a direct parallel 
of the community of practice that they will 
be involved in after graduation.
• Perhaps because of the closeness of 
studio environments to future work 
contexts, students appear to identify 
with the studio learning processes more 
closely, as though the studio is where ‘the 
real stu ’ happens. We felt that all the 
interviewees saw the studio as a place 
where their passion for an area could be 
communicated to their students.
• All of the study areas strategically 
integrate digital and online resources to 
best suit their studio teaching model, from 
the use of online teaching sites (at QUT, 
the software Blackboard) to the use of 
third-party websites and applications to 
both produce and display work. We believe 
that this demonstrates that the studio is 
a dynamic form of teaching that alters in 
response to technological changes.
Conclusion
Naturally, we acknowledge that these 
aspects of studio teaching practice are 
not unique to QUT. However, the Creative 
Industries Faculty is unusual in the way 
it brings together a very wide range of 
disciplines that use studios as a fundamental 
part of their teaching practice. We hope this 
book o ers its readers a chance to re ect 
on their studio teaching strategies in light of 
how others approach the task.
Despite the disparate nature of these 
 elds, this project has highlighted the 
strong commonalities that exist, and 
also the adaptability of the studio as 
a learning environment. Rather than 
threatening the studio, the changes 
that are occurring across the university 
sector may well strengthen this aspect 
of our work as teachers. 
Conclusion
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